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What  Oppor tuni t ies w i th the
Right  Text  Provide:  Fluency and

Know ledge

The Goal :  Know ledgeable, f luent ,
and engaged readers

Means of  Achieving the Goal :
1. Texts that  ensure exper ience w i th a
ÒFluency Cur r iculum Ó

¥ 2. Texts that  ensure that  students are
developing background know ledge
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HUNGRY SPIDER
AND THE TURTLE

Spider was a hungry one,
he always wanted to eat.
Everybody in Ashanti
knew about his appet ite.
He was greedy, too, and
always wanted more than
his share of things.  So
people steered  clear of
Spider.   But one day a
stranger came to Spider's
habitat ion out in the
back country.
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Obstacles to Fluency

¥ Current reading instruct ional tex ts
have a substant ial percentage of
mult isyllabic, rare words that often
appear a single time.

¥ Students are not reading much--in
school or out of school.
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DIBELS Mid-Gr. 1 Benchmark

The Block Party

We had a big party on my street last weekend.

We didn’t have to dress up or bring presents.

There was food, music, and games. The party

was so big it took up almost the whole street.

There were signs across the ends of the street

and
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Excerpts from 3 consecutive texts in a

prototypical anthology of a reading

program in March of Gr. 1



Text 1

Cecil does tricks with our dog.  They can roll

over. WHIRL! WHIRL!  They can beg.  CREAK!

FIZZ!  WHIZ!  “Shake, Prince,” says Dennis.

“Shake, Cecil,” he says.  Doing tricks is not

the best thing my robot can do.

Cecil plays hide-and-seek, too.  He is always

IT.  He gives everyone a chance



Text 2

Then off he went to market.  Hop, hop, hop!
Looking in the windows

of every kind of shop.

He stopped on the corner where

the fruit seller sells fruits of many colors.  Oh, what
lovely smells!

What a crowd of people dressed

in their best!  Choosing cheese and brown eggs fresh
from the nest.



Text 3

  Before Armadillo could blink, Jack started a

fire.  He spied an old pot and filled it with water.

He set the pot of water on the fire.  After a while,

he stuffed a big tumbleweed into the pot.

     Armadillo looked into the

  pot.  Jack took a taste and said, “It smells so

good.”



Many students are far from the goal
of 1/2 million (or more) words per

year
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The Gap Increases w i th Home Reading
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2.  A Solut ion to the Fluency
Problem

¥ Repeated and guided oral
reading have a posit ive effect on
reading accuracy, f luency, and
comprehension (National
Reading Panel, 2000)

¥ But what kinds of texts?



The texts that accounted for
signi f icant  d i f f erences in NRP sample

Texts with controlled vocabulary were used in 74%
of the studies used in the meta-analysis.  Of the
four studies that used literature, only one
reported a f luency outcome and, in that study,
treatment and comparison groups did not dif fer
significantly. That is:   the effect size for fluency
came from studies that used tex ts with
controlled vocabulary.

(Hiebert & Fisher, Elementary School Journal, May 2005)



.

Exemplars of Prominent Texts in NRP
Fluency Studies

Tim Õs Woods

It  had snow ed in the
night.  Tim  Baker  could
tel l  t hat  i t  had w i thout
look ing out  of  h is
bedroom  window.

There w as alw ays a
bright w hi teness about
the daylight  when the
w or ld w as deep in
snow.  Tim  lay in bed
and thought  about
w hat  he w ould do.

The Wicked Monkey
Last  Saturday, Janet
Lord 's f ather  drove
her  and Sal ly Ann,
her  cousin, to the
zoo.  The f i rst  p lace
they w ent  w as to the
monkey  house.  The
gir ls had heard about
and especial ly
wanted to see the old
monkey, Sl ick  Nick ,
who played t r icks on
people.



Fluency Curriculum
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MILD CLIMATE
Land areas close to the ocean are l ikely to have a
m i ld cl imate. In the m i ld  cl imate zone,
temperatures are sim i lar  in summer  and w inter
and i t  never  gets very hot  or  cold. Most  of  coastal
Cal i f ornia is in the m i ld  cl imate zone. In the
coastal  areas of  Cal i f ornia you need a calendar  to
tel l  w hen i t 's w inter !  There is no snow .  People
spend a lot  of  t ime outdoors, even w hen the
calendar  says i t 's w inter . Unl ike people in
cont inental  or  polar  cl imates, people l iv ing in m i ld
cl imates do not  need special  w inter  clothes.
How ever , in coastal  Cal i f ornia people do need
umbrel las. Al though year ly rainf al l  is not  as great
as in a t ropical  cl imate, almost  al l  of  i t  occurs
dur ing the w inter  months.



DESERT CLIMATE
The dry cl imate zone includes p laces that  are very
hot  and also have l i t t le rainf al l . Most  of  Arizona ,
w i th i t s large areas of  deser t , is in the dry cl imate
zone. Around noon, w hen the sun is h igh in the sky,
the temperature in a dry cl imate can be over  100
degrees.  Each year , a por t ion of  Ar izona has more
than 90 days w hen the temperature reaches at  least
100 degrees. Al though the dry and polar  cl imate
zones are very d i f f erent , people l iv ing in both zones
tend to spend a lot  of  t ime indoors dur ing cer tain
seasons. People in a dry cl imate l ike Ar izona stay
inside dur ing the hot test  months w hi le people in a
polar  cl imate l ike Alaska stay inside dur ing the
coldest  months.



MOUNTAIN CLIMATE
If  you go to the mountains in Colorado,  you m ight

need w inter  clothes and summer  clothes in the
same day! Much of  Colorado is in the high- altitude
cl imate zone. In th is zone, temperature and rainf al l
vary w idely in every season of  the year .

Temperature and rainf al l  depend on how  high up in
the mountains you are. At  the f oot  of  the
mountains, the cl imate could be sim i lar  to the
cont inental  cl imate zone. Temperatures near  the
tops of  the mountains can be sim i lar  to
temperatures in the polar  zone. In m id- summer ,
the ground at  the highest  al t i t udes can be covered
w ith snow  w hi le people w ork  and p lay in shor ts
and tee shi r t s in the w arm  valleys  at  the base of
the mountains.



The fellow seemed confused about
but tonholes and but tons.  In the evening
he joined  the Baileys  for dinner.   The
steam  that rose from the hot food
fascinated him.  He watched  Katy  take a
spoonful  of soup  and blow gently  across
it.  Then he did exactly the same.  Mrs.
Bailey shivered.   (from The Stranger , HM 2003)

Grade 4 Textbooks:  Cal i f ornia



Grade 4 Textbooks:  Texas

And directly between those forepaws,  in the
very jaws of his enemy, sat Tucker  Mouse.  He
was watching Chester curiously.   The cricket
began to make frantic signs that the mouse
should look up and see what was over him.
Very casually Tucker raised his head.    (from

Cricket in Times Square, Harcourt, 2001)
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Goal:  .5 WCPM per  w eek  in
addi t ion to regular  grow th
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ÒA great opportunity is being lost
when an eff icient and coherent
approach to the knowledge required
for reading is neglected in the very
place where it is most needed--
namely, in the long hours devoted
to the subject of reading. Ó

È E.D. Hirsch, Jr., 2006



Reading, Rehashing, 'Rithmetic!!!!!!!
Published: March 28, 2006
To the Editor (of the New York Times):

As a longtime reading educator, I share the concern expressed in your article
that reading and math are shortchanging other subjects. This development is
as bad for reading as it is for science and social studies.  Without strong
knowledge about the big ideas that come from solid instruction in
the sciences, arts and humanities, students' reading (and writing)
will ultimately suffer. Reading and writing must always be about
something, and the something comes from subject-matter
pedagogy -- not from more practicing of reading ''skills.'’  Reading
skills are important, but without knowledge, they are pretty
useless. We'd all be better off if schools taught reading as a ''tool'' to support
learning those big ideas found in subject-matter instruction.It's time to
transform reading instruction from its current role as the curricular ''bully'' in
our schools into a role it is better suited to play -- being a curricular ''buddy''!
P. David Pearson

Berkeley, Calif.,
March 26, 2006
The writer is professor and dean of the Graduate School of Education, University of
California at Berkeley.



A Comparison of Stories & Information
Text..and Implications for English Learners

& St ruggl ing Students (Bernhardt , 2006)

STORIES
¥Not in the world knowledge

store
¥Intentionally ambiguous
¥Extremely economical

language
¥Deliberately cultural
¥Idiomatic (e.g.:  ÒIÕd better

start saving now because
the concer t  w i l l  cost  a
pret t y penny.Ó

INFORMATION TEXT
¥Topic may be in

knowledge store
¥Explicit explanations
¥More redundancy in

explanat ions
¥Culturally independent
¥Less idiomatic language





Evidence for a Knowledge-
Based Approach

*Third- grade intervent ion students had
higher posttest scores than comparison
group on:
Ð Accuracy of text reading (ES=.18*)
Ð rate of text reading (ES= .08*)
Ð comprehension (ES= .05)
Ð sight word and decoding efficiency (ES = .06)
Ð general information measure (ES=.54*)

*represents a signif icant dif ference

Anne B. Huxley (2006).  A text-based intervention of reading fluency,

comprehension, and content knowledge.  Unpublished dissertation,

University of Michigan, Ann Arbor.



Some Decodables

WATCH OUT FOR THICK MUD

Things were slow that day at Rain
Forest 911.  Mitch and Beth were
not doing much of anything.  Just
then, a call came in.  Rich picked up
the line.  "This is Rain Forest 911.
Who is it?  Do you need help?"
Rich asked.  "This is Josh.  Sasha
needs help.



Some Leveled Books

DIVE IN!

Rosa slid down the hill.

"Come on, Mike," she said. "Slide!"

Mike did not slide.  He did not want to
slide.  "You slide," he said.” I will sit
here and watch."

So Rosa slid down the hill. And Mike
sat.



I can read (High Interest/Low

Vocabulary)

Henry and Mudge and Henry's parents drove to Big
Bear Lake. They parked the car and got ready to
hike.

Everyone had a backpack, even Mudge. (His had
lots of crackers.) Henry's mother said, "Let's go!"
And off they went. They walked and walked and
climbed and climbed. It was beautiful.



100-word selections from anthology

(with repeated vocabulary)

Ants do all kinds of things together. They

pass pieces of food to one another.

Sometimes they even carry each other

around. Some jobs are too big for one ant.

That's when ants team up. A bunch of little

ants working together can carry a big dead

bug.



Trapping germs

Look at the picture of the girl playing

baseball.  She is kicking up dust as she

slides.  What are the other children doing?

They are also putting dust into the air.

Think about how it feels to breathe when

dust is in the air.

Science Texts



Protect yourself

Think about how germs might be spread in

each picture.  The first boy has cut his knee.

Germs can get inside his body through the

cut.  The girls are drinking from the same

straw.  They are sharing germs.  The last

boy is about to pick up an apple core.



Preventing injury

Look at the picture story.  What happened?

One of the boys hit his head on the sidewalk.

He has a head injury.  Why does one boy

have a head injury but the other boy does

not?  The boy that hurt his head was not

wearing a safety helmet.
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